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1. Introduction  
This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at Warwick West State School from 11 to 13 March 2019.  

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

Tracey Chappell   Internal reviewer, SIU (review chair) 

Scott Curtis    Peer reviewer 

John Wessel    External reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context  

Location: George Street, Warwick 

Education region: Darling Downs South West Region 

Year opened: 1956 

Year levels: Early Childhood Development Program (ECDP) 

Prep to Year 6 

Enrolment: 503 

Indigenous enrolment 

percentage:  

14 per cent 

Students with disability 

enrolment percentage: 

7.2 per cent verified  

4.5 per cent awaiting verification 

Index of Community Socio-

Educational Advantage 

(ICSEA) value: 

974 

Year principal appointed: 2009 

Day 8 Staffing teacher full-

time equivalent (FTE): 

27.5 

Significant partner 

schools: 

Southern Downs cluster of schools 

Significant community 

partnerships: 

Global schools, Southern Downs Regional Council, 

Playgroup Queensland, Southern Downs cluster of schools 

Significant school 

programs: 

Pedagogical framework; 2019 curriculum plan – expert 

model; pedagogical feedback; Positive Behaviour for 

Learning (PBL) – Warwick West Way; school developed 

signature programs – Maths Attack, Mighty Writers, Explicit 

Teaching of Reading (ETOR) – leading learning 

collaborative practice, Reading for Success, online 

reading; digital technologies; Global schools – languages 

and culture; Community of Practice (CoP) – early years 

renewal 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, deputy principal, Head of Curriculum (HOC), Head of Special Education 

Services (HOSES), Language other than English (LOTE) teacher, 26 teachers, 

teacher librarian, three Support Teachers Literacy and Numeracy (STLaN), 

26 parents and 54 students including three student leaders. 

Partner schools and other educational providers: 

 Principal Warwick State High School. 

Government and departmental representatives: 

 Mayor of Southern Downs Regional Council and ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2019 School Priorities 2019 

Investing for Success 2019 Strategic Plan 2015-2019 

Headline Indicators (October 2018) School Data Profile (Semester 2, 2018) 

OneSchool School budget overview 

School Opinion Survey Curriculum Assessment and Reporting plan 

School improvement targets Professional development calendar 

School pedagogical framework School newsletters and website 

School data Responsible Behaviour Plan for Students 

Professional Learning Plan Maths Attack 

Mighty Writers Number Facts 

Explicit Teaching of Reading: Reading 

for Success 

School differentiation and case management 

plan 
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2. Executive summary 

2.1 Key findings 

The school’s leadership team and staff members demonstrate an unwavering belief 

that every student is capable of being a successful learner. 

A high priority is given to building and maintaining positive and caring relationships between 

staff, students and parents fostering mutual respect. Interactions between parents, students 

and staff are caring, polite and inclusive. Parents report that they hold the teaching staff and 

leadership team in high regard and that everyone is working towards improving learning 

outcomes for their child. 

A well cared for physical environment is welcoming and reflects the pride in the 

school held by staff, parents and students.  

There are a number of physical spaces in the school that enhance student learning and 

engagement. This includes a well-resourced library that is inviting and welcoming of 

students, a learning hub, large hall and a number of playground structures for different age 

groups. Students take pride in caring for their classrooms and other learning spaces within 

the school. 

The leadership team is united and committed to the school priorities and are focused 

on improving student learning outcomes.  

The school has a set of priorities that include writing, numeracy, reading, digital technology, 

Closing the Gap, enhancing the social and emotional wellbeing of students, and engaging 

with the school’s curriculum renewal initiative. School leaders recognise the need to develop 

a precise set of priorities to facilitate alignment of processes and practices across the school. 

The curriculum plan outlines the elements of the curriculum, assessment and 

reporting in conjunction with the associated expectations.  

The plan lists the units to be implemented and provides detailed information regarding the 

pedagogical approaches to be utilised within the school. An explicit, sequenced and 

coherent plan for curriculum delivery that outlines what teachers will teach and what 

students should learn is yet to be developed. Teachers express a strong desire to engage 

with the Australian Curriculum (AC) in order to enhance opportunities to develop rich, 

rigorous and challenging teaching and learning opportunities.  

School leaders demonstrate a commitment to creating a school-wide professional 

team.  

Staff members identify the importance of wellbeing as an integral component of school life. 

This includes maintaining a work life balance alongside the significant time commitments 

required by the school. Staff acknowledge they value the importance of doing their best and 

would like the timetable reviewed in order for this to continue. A wellbeing framework that 

recognises the significant work being undertaken by staff is yet to be developed. 
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A high priority is given to building and maintaining positive and caring relationships 

between staff, students and parents that allow for a mutually respective environment.  

Staff members have recently reviewed the school’s Responsible Behaviour Plan for 

Students (RBPS). As part of this plan, the school implements the Positive Behaviour for 

Learning (PBL) framework. There are regular reports to staff detailing data records on 

student behaviour within the parameters of PBL. Consistent understandings of the agreed 

implementation of the RBPS and PBL are yet to be fully embedded. School Opinion Survey 

(SOS) data indicates 67.7 per cent of students agree with the statement ‘Student behaviour 

is well managed at my school’. SOS data indicates parent agreement with this statement is 

100.0 per cent. 

The emerging development of a case management model is recognised by staff as a 

useful strategy to focus on the needs of individual students.  

Teachers indicate the collaborative conversations with their peers, as they monitor student 

progress in reading, enable a more conducive environment for differentiation. Each teacher 

develops a reading data case management plan for a small number of targeted students. 

This includes some students with disability, with other students with disability being 

monitored against the goals in their Individual Curriculum Plan (ICP). 

The school is highly regarded by staff members, students, and parents.  

The school has actively established meaningful partnerships with families, local businesses 

and community organisations with the express purpose of improving outcomes for students. 

Parents express pride in the school and speak positively of the caring and welcoming 

approach shown by staff when parents contact the school. 

  



 
 
 
 
 

8 

2.2 Key improvement strategies 

Collaboratively develop an Explicit Improvement Agenda (EIA) that is precise and aligns the 

work of the school to the specific student improvement targets and timelines. 

Collaboratively develop a whole-school curriculum plan aligned to the AC that is explicit, 

sequenced and coherent, engaging with regional expertise to deepen staff knowledge and 

understandings of all elements of the AC. 

Provide targeted Professional Development (PD) to fully embed consistent and agreed 

principles of the RBPS including the implementation of the PBL program; ensuring the 

universal elements are understood by all members of the school community and that regular 

opportunities to gather student feedback are considered. 

Collaboratively develop and implement a whole-school wellbeing framework that 

incorporates the balance between staff members’ professional responsibilities and time 

commitments and their desire to develop higher levels of expertise and knowledge. 

 


